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Abstract 
Teachers, have an important place on students’ educating. This is why, it is important for teachers to make an evaluation 
regarding whether they see themselves as sufficient or not when they are teaching.  Also educational environments are another 
important point for students and for teachers as well. Thus, the purpose of this study is to determine the options of teachers 
working in special education and rehabilitation centers about gifted children’s education. For this purpose, a literature review was 
conducted, and thirty teachers who are working in rehabilitation centers in Istanbul were involved in this survey. This research 
was carried out and formed in a qualitative design, and semi-structured interview form was used to gather qualitative data from 
teachers using four open-ended questions were prepared to be used in semi-structured discussions.  
© 2015 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
In literature, these terms, gifted and talented, are used to describe for superior intelligence people. When the 
semantic concepts within the framework of the term, genius; skills (ability), concrete action force; -aptitude 
(aptitude), which can be turned into hereditary readiness skills with a particular education; ingenuity (talent) carries 
the meaning of the special abilities to excel. (Burak, 1995). 
Due to the complicated and multi-faceted subject, it is not possible to achieve an exact definition of a gifted child. 
Therefore, emergence of new approaches is obtained for identification. (Davaslıgil, 1991; Ribakova,2014). In 1925, 
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definitions that are put forward by Terman, that is only based on a single criterion such as high intelligence section 
was replaced over time base on multiple criteria definition. In 1972, the definition proposed by Marland reported in 
the United States is of great importance to the realization of such a transition. (Clark, 1997; Ozcan & Zabadi,2015). 
According to Clark, quoted from the report, gifted and talented children, because of their outstanding ability, they 
are qualified to perform high-level work in this area is known professionally as determined by one’s children. Those 
children who are in need of differentiated educational programs and services beyond the regular school program in 
order to be able to contribute to themselves and society. 
For the teacher qualifications,  in 2002, Ministry of Education of the institutions which has the greatest 
responsibility in this matter, gives support to Basic Education Project which has dedicated one of the five 
components of teacher education, in order to fulfill this role as teachers. 
“Teacher Education” of component has assumed the General Directorate of Teacher Training and Educating and 
the teaching profession and the general competence has launched a comprehensive study on. At the end of the study, 
the basic task of teachers; “Adopting national and universal values and producing a solution for problems, turning 
national education and the aims of the program related to fields of education into behavior, educating individuals by 
considering of necessity of each individuals.” is identified. (MEB, 2006). 
Having some different characteristic, they address the audience as well as the professional requirements of this 
difficult situation of teaching the traits that makes it difficult. Gifted children are different in terms of interest and 
author due to learning from other classmates from potentially speed, depth of learning. 
Therefore, no matter in what stage of teachers have, first they need to have some basic information regarding 
gifted children in order to give these children complete education services. At this point, the question comes to mind 
“What should be the competences and abilities of the teachers who will serve gifted children? 
In order to answer this question, as Ministry of Education has pointed it out above, starting in 2002 and will be 
end up in 2006 that is undertaken by the General Directorate of Teacher Training and Education, teaching general 
competencies and proficiency of teachers by identifying the specific areas of vocational qualification is necessary to 
examine the school-based professional development guide for improvement. 
As a result of studies teacher qualifications; 
A. Personal and Professional Values- Professional Development. 
B. Student Recognition 
C. Teaching and Learning Process 
D. Monitoring and Evaluation of Learning and Development 
E. School, Family and Community Relations 
F. Program and Content Information as listed (MEB, 2006). 
1.1. Aim of the Study  
 
The purpose of this study is to determine the options of teachers working in special education and rehabilitation 
centers about gifted children’s education. More specifically, the study seeks to answer the following questions: 
1) Is it enough to be a special education teacher in order to educate gifted individuals?  
2) Do special education teachers find themselves sufficient in order to educate gifted students?  
3) Is the equipment of special education centers sufficient in order to educate gifted individuals?  
4) How would you act when you encounter with a gifted student? 
 
2. Method 
 
This research was carried out and formed in a qualitative design. Qualitative research, on the contrary of 
quantities research which bases on statistical searches and answers to the question of how people load meaning on 
events, in other word how they describe events (Dey,1993). 
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2.1. Study Group 
This study was carried out in Istanbul in the fall semester of the academic year 2014-2015 in five separate special 
education and rehabilitation centers in Istanbul. Thirty special education teachers who are working in rehabilitation 
centers have participated in the study. In the study, while twelve of teachers are female, eighteen of them are male. 
A total of thirty teachers participated in the study. 
 
2.2 Data Collection Instrument and Analysis  
Semi-structured interview form was used to gather qualitative data from teachers using four open-ended 
questions were prepared to be used in semi-structured discussions. These semi structured questions were developed 
to collect the data. In this study, content analysis approach was applied for the analysis of the findings.  Qualitative 
data were analyzed using open coding methods. Responses from each participant were analyzed in detail and in 
isolation from those other participants. Sentences, phrases and words were studied separately in line with relation to 
the topic and analyzed according to their relevance. Through repeated comparisons, similar ideas were integrated 
until major themes established for each study question. The main purpose of the content analysis is to reach the 
collected data and explaining the concepts and relationships. In the descriptive analysis outlined and interpretation 
of data that have been subjected to a deeper difference in content analysis, concepts and themes that are unnoticed 
with a descriptive approach are explored in the results of this analysis.  (Yıldırım ve Simsek, 2000). 
3. Findings and Interpretations 
 
In the study, the obtained findings are depending on the sub-objectives, have been addressed in four themes. 
 
3.1. Views of Teachers Regarding the Sufficiency of being a Special Education Teachers in Education of Gifted 
Children.  
 
 
After interviews with teachers, the education received at the level of all the teachers stated that to become special 
education teacher is not enough to educate gifted individuals. Most of the teachers for the education of gifted 
individuals stated the opinion that in order to satisfy more gifted students, they are in need of both, individual and 
professional education. A certain proportion of teachers in the education of gifted individuals is very different and 
very detailed, also stated that there is need in-service training programs for the education of gifted children. 
 
3.2. Views of Special Education Teachers Regarding Whether or not they see themselves Sufficient enough for 
Educating Gifted Children 
 
After interviews with teachers, all teachers stated that they do not see themselves sufficient enough to educate 
gifted children, because they have been educated for the education of mentally disorder children; also they stated 
that the special education centers should be better equipped and those centers should be well-crafted for the purpose 
of educating gifted individuals, because these centers are mostly designed for the education of mentally disorder 
children. They also pointed out that to educate gifted children is required to become the teacher of gifted education. 
Special education teachers have difficulties in the education of gifted children in both theoretically and practically. 
 
 
 
 
 
 
 
 
361 Deniz Ozcan and Kenan Kayadelen /  Procedia - Social and Behavioral Sciences  190 ( 2015 )  358 – 363 
3.3. The Activity of Special Education Centers, Views of Teachers Regarding the Matter of whether or not they are 
Sufficient in Educating an Individual with Superior Intelligence.  
It was made clear after interview that were carried out with teachers, it is seen that all of the teachers gave 
opinion about special education centres are insufficient in educating an individual with superior intelligence. Most 
of the teachers stated more effective special education environments should be established for educating individuals 
who possess superior intelligence and that existing special education centers for individuals who possess superior 
intelligence should come to a more effective state.  Also a certain section of teachers believe that there should be 
high-level classes that are completely equipped for individuals who possess superior intelligence, that project rooms 
be made and that extra materials should be acquired. Senior-equipped classrooms, project classes must be carried 
out and more equipment should be brought in for gifted children to educate them in this kind of centers.   
3.4. Views of Teachers Regarding What a Special Education Teacher Might do When They Come Across with a 
Gifted Children 
Most of the teachers have stated that they would determine the level of the student; they would prepare a suitable 
program that they would carry out projects aiming their improvement in all fields, also that they will carry out 
projects with respect to the talent of the student, particularly because they have superior intelligence.  The entirety of 
teachers, have stated that they would send the student to a teacher or expert who has acquired an education regarding 
students with superior intelligence, because they believe that experts would be more beneficial.  Moreover, teachers 
have stated that they would carry out research on the internet in order to improve themselves and to learn what they 
would need to do, that they would try to determine in which field the student possesses superior intelligence. Beside 
this, they should get training about the education of this kind of children.   
In this research, the importance of the qualities and sufficiency of teachers in the education of the child has been 
expressed in various documents and projects in a very clear way. The sufficiency of the teacher; the topic of what 
the teacher should know and do has become the focus of research studies regarding teacher education and the effects 
of teachers concerning student success. (Ball and Cohen, 1999; DarlingHammond, Wise and Klein, 1999; World 
Bank, 2005; Darling-Hammond, 2006; Grand and Gillette, 2006; Imig and Imig, 2006).  
Defining the sufficiency of teaching and making certain the limitations of teaching is very complicated due to the 
nature of this occupation. This is due to the fact that teaching and also the expectations of teachers regarding what 
they should know and be able to do is constantly changing. Communities are very mixed up and they experience a 
transformation period that cannot be planned and this transformation changes the way people work, their interaction, 
and relationships, how they live and how they learn.  
Social transformation affects schools in a very apparent way. Students are able to easily access various 
information sources by using the latest technologies and as an outcome of this. It becomes necessary for the 
traditionally known functions of the school and teacher to be evaluated once again. (World Bank, 2005). On the 
other hand, the views of educators and researchers regarding learning and information change in a dramatic way. In 
conjunction with this change, very different views regarding what the students must do in class and how teachers 
should teach come into view. (Ball and Cohen, 1999; Butvilas,2014). 
Field information comprises of two sections which are basic knowledge and synthesis knowledge. Basic 
knowledge includes information, ideas, and general knowledge about the field, certain terms, definitions, general 
acceptances and processes. Field information determines what the teacher will teach. Synthesis knowledge consists 
of information that has a quality of completing the basic knowledge; this includes knowing the validity of the 
teachers’ knowledge in their field, their inclinations in their field and their outlooks. A teacher who has synthesis 
knowledge has the capability of approaching a topic with different methods and outlooks, along with having 
knowledge regarding research methods about the field. (World Bank, 2005). A teacher must understand how 
generalizations and deductions are made in their own field and they must see the difference between their field and 
other fields.   For example, they must know the difference between proving a theorem in mathematics and proving 
an incident/fact in the field of history.  Knowing the difference of criticizing or interpreting art using the scientific 
thinking style, can make a difference in the process of teaching and learning.  (Ball and Cohen, 1999; 
Jedlikowska,2014). There is a difference between a teacher’s knowledge of the field and other people knowledge of 
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this field. The knowledge of the teacher is information that is organized in accordance with the student that is going 
to learn, not just to the structure of the information. The teacher must know the value of information in terms of the 
society, and also its connection with daily life and its use in daily life. (World Bank, 2005). 
4. Result and Suggestions 
The entirety of the 30 people who participated in the research, stated their view that the education being acquired 
at an undergraduate level is insufficient in educating individuals who have superior intelligence, while on the other 
hand, the majority of teachers state that their needs to be more individual and occupational activity in order to be 
able to meet the needs of students with superior intelligence when educating them.  
In a study that was carried out, the entirety of 30 teachers stated that they view themselves as insufficient 
regarding the topic of educating superior intelligence students, and that they do not have sufficient knowledge 
regarding the education of superior intelligence students. They also feel like they are a stranger to this field and that 
they would need to acquire additional education for this field. While on the other hand, the majority of teachers state 
that education and experience in this field is an important factor, the teacher may be seen as sufficient when these 
factors are present.   
While the entirety of the 30 teachers who participated in the study stated their view that the activity of special 
education centers are insufficient in educating a superior intelligence individual, the majority of teachers stated their 
view that more special education centers with more activity must be formed for superior intelligence students and 
that existing special education centers must come to be in a more productive state.  
While the entirety of the 30 teachers who participated in the study stated that they would determine the level of 
the student, they would prepare a suitable program, and that they would try to carry out projects that would support 
their improvement in all fields and they also they stated they would carry out projects with accordance to the talent 
of the superior intelligence student, the majority of teachers stated that they would send the student to a teacher or 
expert who has received an education in the field of superior intelligence students, because they think that expert 
people would be more beneficial to them. 
 
4.1. Suggestions  
Defining qualifications or the job of making a list of qualifications will remain as a theoretical action if this is not 
actually planned out with its dimension of application.  As can be seen with suggestions presented above, it 
encompasses many fields of application that are correlated with one another such as pre-service training and in 
service training with the purpose of occupational improvement.  If these fields are not taken in as a whole, it will not 
be possible for qualifications to be improved. In order for the application of qualifications, these must be carried out; 
(a) insufficiencies such as the employers at an education faculty, physical facilities and equipment, technological 
infrastructure must be removed, (b) for the qualifications to be linked with pre-service training, (c) for qualifications 
to be linked with applications within the apprenticeship term, (d) for qualifications to be linked with the constant 
occupational improvement and career system of teachers, (e) for qualifications to be linked with the evaluation of 
teacher performance; and also structural, executive and legal arrangements are needed for the financial dimension. 
An important section of these adjustments are not the type to that can be actualized within the bureaucratic hierarchy 
of MEB. In order for these adjustments to be actualized, the political will needs to take the needed steps within the 
framework of an action plan.  
In order for the quality of the career of teaching to be elevated, this will be made possible first of all by knowing 
the qualifications teachers must have in general and special fields, after this, with pre-service and in service training, 
these qualifications must be acquired by teacher candidates and teachers. 
References 
Ataman, A. (2000). Ustun Yetenekli Cocuklar. Ozel Egitime Giris. Anadolu Universitesi Yayınları. Eskisehir. 
Ball, D. L. & Cohen, D. K. (1999). Developing practice, developing practitioners.In Linda Darling Hammond and Gary Sykes (eds.), Teaching as 
the learning profession: Handbook of policy and practice. San Francisco: Jossey-Bass Publishers. 
363 Deniz Ozcan and Kenan Kayadelen /  Procedia - Social and Behavioral Sciences  190 ( 2015 )  358 – 363 
 Burak,  M.  (1995),  Ustun  Yetenekli  Ogrencilerin  Benlik  Kavramına  Iliskin  Bir Arastırma.  (Yayınlanmamıs  Yuksek  Lisans  Tezi),  Ankara  
Universitesi  Sosyal  Bilimler Enstitusu, Ankara. 
Butvilas, T. (2014). Openness within adoption: Challenges for child’s psychosocial development and self identity. Global Journal of Psychology 
Research. 4(1), 22-28. 
Caglar, D.( 1972) Ustun Zekali Cocuklarin Ozellikleri Ankara Universitesi Egitim Bilimleri Fakultesi Dergisi Cilt: 5 Sayı:  
Clarck, Catherine (1997). Özel Yetenekli Ögrencilere Egitim Verecek Ogretmenlerin Egitimi Seminer Notları.23-25 Mayıs 1997 Ankara. 
Darling-Hammond, L. (2000). Teacher quality and student achievement: a review of state policy evidence. Education Policy Analysis Archives. 
8(1). 
Darling-Hammond, L., Wise, A. E. & Klein, S. P. (2000). A license to teach: Raising standards for teaching. San Francisco: Jossey-Bass 
Publishers. 
Davasligil, U. (2004). Erken Cocuklukta Ustun Zekalı Cocuklara Uygulanacak Farklılasmıs Egitim Programi. 
Demirel, O. (1999). Ogretimde Planlama ve Degerlendirme Ogretme Sanatı.PegemYayıncılık. Ankara.  
Demirel, O. (2007).Ogretimde Planlama ve Degerlendirme Ogretme Sanatı. 11. Baskı.Pegem Yayıncılık. Istanbul. 
Demirel, O., (2005). Ogretme Sanatı. Ankara: Pegem A Yayınları. 
Erden, M.(2005). Ogretmenlik Meslegine Giris.2. Baskı. Epsilon Yayıncılık. Istanbul. 
Grant, C. A. & Gillette, M. (2006). A candid talk to teacher educators abouteffectively preparing teachers who can teach everyone’s children. 
Journal of Teacher Education, 57(3), pp. 292-299. 
Imig, D. G. & Imig, S. R. (2006). What do beginning teachers need to know? Journal of Teacher Education, 57(3), pp. 286-291. 
Jedlikowska, D. (2014). Changing roles of teachers in the context of communication: A pedeutological perspective. Contemporary Educational 
Researches Journal. 4(2), 30-34.  
KOSHY, Valsa (2002). Teaching Gifted Children 4-7.David Fulton Publishers Ltd. London. 
MEB (2006). Ogretmenlik Meslegi Genel Yeterlikleri. Ogretmen Yetistirme ve Egitimi GenelMudurlugu, MEB Yayınevi, Ankara. 
Milli  Egitim  Bakanlıgı (1997)   Ilkogretim  Cagı  Ogrencilerinin  Ozel  Yeteneklerini Gelistirme Projesi Kitapcıgı, Ankara. 
Ozcan, D. & Zabadi, T., I. (2015).  Comparison of public and private school teachers and school principals opinions in Abuja, Nigeria. Cypriot 
Journal of Educational Sciences. 10(01), 53-64. 
Ozel  Egitim  Kongresi  Raporları, (1991)    Milli  Egitim  Bakanlıgı  Yayımlar  Dairesi Baskanlıgı, Ankara. 
Painter, Jo (1996), “Questioning Techniques for Gifted Students”, The Australian Association For 
Parke, Beverly, N. (1992). “Challenging Gifted Students in the Regular Classroom.”(ERIC Digest 
Ribakova, L.A. (2014). Peculiarities of demonstrative behavior manifestations of teenagers brought up in orphanages. Global Journal of 
Guidance and Counselling, 4(1), 19-24 
Sahin, E. (2005). Okuloncesi Egitimi Ogretmen Adayları ve Ogretmenleri icin Uygulama Kılavuzu. Anı Yayıncılık. Ankara. 
World Bank, (2005). Learning to teach in the knowledge society. Final Report. by Task Manager Juan Manuel World Bank.  
World Bank, J. M., (1985). Teacher training: a review of world bank experience. Discussion paper: Education and training series. Report No. 
EDT21, by Consultant Wadi D. Haddad. 
Yıldırım, A. ve Simsek. H., 2000. Sosyal Bilimlerde Nitel Arastırma Teknikleri. Ankara: Seckin Yayınevi. 
Zembat, R. (2007). “Ailenin Onemi ve Aile Katılımı”. Turkiye Ozel Okullar Birligi VI.Okul Oncesi Egitimi ve Ogretmen Egitimi 
Sempozyumları Bildiri Kitabı, (s: 109-112).Antalya. 
 
